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Abstract
 

_______________________________________________________ 
PISA (Program for International Students’ Assessment) which focuses on three 
basics literacy stated that Indonesian students are in low position. It is caused by 
the low ability of Indonesian teachers in writing questions of Higher Order 
Thinking Skills; henceforth, HOTS. Therefore, the 2013 Curriculum demands 
teachers to use authentic assessment concerning Higher Order Thinking Skills. 
This study aimed to investigate the implementation of authentic assessment to 
assess students’ Higher Order Thinking Skills in writing at MAN 2 
Tulungagung. This study was qualitative research by using a case study research 
design. The subjects of this study were two English teachers. The data collection 
methods were an interview guide, observation checklist, and document 
observation checklist. The data were then collected and analyzed based on Miles 
and Huberman (1994). The findings of the study revealed that in implementing 
authentic assessment to assess students’ Higher Order Thinking Skills, these two 
English teachers did not share scoring rubrics and implement self-assessment for 
the students because of time limitation. To overcome the difficulties in 
implementing the authentic assessment, they manage time effectively and 
efficiently. Furthermore, in order to check students’ understanding, the teachers 
like to walk around the class. This study gives insight about the implementation 
of authentic assessment which focuses on Higher Order Thinking Skills in 
writing. 
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INTRODUCTION 

 
Education is very crucial for a nation. The 

function of education is to develop students’ 
ability and build good characters to face the 
world. Regarding the function of education, the 
Indonesian Ministry of Education has designed 
structures and basic framework of curricula. 
Additionally, the Indonesian law Number 20 of 
2003 stated that curriculum is a set of planning 
and setting about aim, content, learning material, 
and guidance to carry out the learning activity to 
achieve a certain aim.  

In 2013, the Indonesian Ministry of 
Education has changed the previous curriculum 
into the 2013 Curriculum. It provides a semester 
credit system learning program. The Indonesian 
law Number 20 of 2003 stated that a semester 
credit system provides education services to 
students based on talents, interests, and abilities. 
The students then should complete their 
education according to their learning pace and 
should not deviate from the stipulated deadline. 

The new curriculum brings out pros and 
cons from educational practitioners especially 
teachers and students who directly implement the 
new curriculum in the classroom. One of the 
problems that are faced by them is the changing 
of the assessment system. 

 Assessment system involves large 
objectives of education. Assessment is the current 
process that involves a large field (Brown, 2004, 
p.4). Authentic assessment encourages not only 
formative and summative but also other 
assessments to support the learning process. It is 
done by teachers to assess readiness, process, and 
learning outcomes. O’Malley & Pierce (1996, 
p.4) defines Authentic assessment showing 
students’ learning, attainment, motivation, and 
behavior on classroom activities 

 However, teachers still have many 
challenges in implementing the authentic 
assessment. According to Aliningsih and Sofwan 
(2015); Rukmini and Saputri (2017), in reality, 
teachers are not familiar with authentic 
assessment. Therefore, implementation of the 
authentic assessment does not run effectively. 

Moreover, teachers usually use multiple choices 
to assess their students (Natalia, Marhaeni, & 
Dantes, 2013). Then, according to Marhaeni and 
Dantes (2014), teachers rarely practice designing 
authentic assessment and most assessments focus 
on plans. 

Nowadays, the 2013 Curriculum demands 
teachers to use authentic assessment concerning 
about students’ Higher Order Thinking Skills. 
Mohamed and Lebar (2017) asserted that 
authentic assessment has the potential to measure 
Higher Order Thinking Skills among students. 
Widana, Parwata, Parmithi, Jayantika, 
Sukendra, and Sumandya (2018) stated that 
HOTS assessment measures the metacognitive 
dimension illustrating the ability to interpret, 
solve the problem, choose problem-solving 
strategies, discover new method reasoning, and 
decision making. The one advantage of HOTS 
assessment is to increase students’ learning 
motivation (Widana, 2017). Besides, according to 
PISA (Program for International Students' 
Assessment) which focuses on three basics of 
literacy; reading literacy, mathematical literacy, 
and scientific literacy stated that Indonesian 
students are in a low position. It is caused by the 
low ability of Indonesian teachers in writing 
questions of HOTS (Widana, 2017). Higher 
Order Thinking Skills is applied in four aspects of 
language skills: listening, speaking, reading, and 
writing. Writing skill is one skill which has a quite 
high level of difficulty because writing skill uses 
the level of intelligence to express ideas into a 
readable text. 

Dealing with the topic above, some studies 
have been conducted by some researchers. 
Studies focusing on HOTS assessment has been 
conducted by Budiman and Jailani (2014); Rubin 
and Rajakuna (2015); Malik, Ertikanto and 
Suyatna (2015); Schulz and Patrick (2016); 
Abosalem (2016); Kusuma, Rosidin, 
Abdurrahman and Suyatna (2017); Mohammed 
and Lebar (2017); Tanujaya, Mumu and 
Margono (2017); Widana, (2017); Toyoda, 
(2018). Budiman and Jailani (2014); Kusuma, 
Rosidin, Abdurrahman and Suyatna (2017) 
conducted a study which only focused on 
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developing assessment to students’ Higher Order 
Thinking Skills. Meanwhile, studies conducted 
by Rubin and Rajakuna (2015); Schulz and 
Patrick (2016); Abosalem (2016); Mohammed 
and Lebar (2017); Widana, (2017); Toyoda, 
(2018) and Zebua et al (2017) focused on 
assessing Higher Order Thinking Skills. 
Tanujaya, Mumu and Margono (2017) focused 
on the relationship between HOTS and students’ 
academic achievement. From the previous 
studies above, the researcher intends to analyze 
the implementation of authentic assessment to 
assess students’ Higher Order Thinking Skills in 
writing. 
 
METHODS 

 
This study was qualitative research by 

using a case study research design. The subject of 
the study was two English teachers. They were 
Teacher IO and Teacher SS (pseudonym). The 
object of the study was an authentic assessment 
to assess students’ Higher Order Thinking Skills. 
The research was conducted in MAN 2 
Tulungagung in the academic year of 2018/2019. 
The units of analysis were lesson plans, materials, 
test items, and rubrics. The data were collected by 
an interview guide, observation checklist, and 
document observation checklist. The data then 
collected and analyzed through three big steps 
proposed by Miles and Huberman (1994, p.10).

 

FINDINGS AND DISCUSSION 
 
The Implementation of Authentic Assessment 
to Assess Students’ Analyzing Skills 

 The first research question elaborated the 
implementation of authentic assessment to assess 

students’ analyzing skill. In this section, students 
were giventhe task “find out what is missing” in 
Teacher IO’s class and “find the fact from the 
conditional sentence Type 1” in Teacher SS’s 
class. The implementation of authentic 
assessment to assess students’ analyzing skill is 
presented in Table 1 and Table 2.  

 
Table 1. Assessing student’ analyzing skill by Teacher IO 

No 
 

The implementation of authentic assessment to assess students’ analyzing 
skill 

Teacher IO 

Find out what missing 

Yes No 

1 Teacher gives the prompts of the writing concerning on analyzing the 
problem. 

√  

2 Teacher selects the rubrics of analyzing the problem. √  
3 Teacher shares the rubrics with students about how to score the students’ 

activities including analyzing the problem. 
 
 

 
√ 
 

4 Teacher indentifies the benchmark papers  √  
5 Teacher reviews how students write  √  
6 Teacher provides time and instructional support for self-assessment and peer 

assessment 
√  

7 Teacher introduces self-assessment gradually to students   √ 
8 Teacher discusses the writing and gives feedback how to analyze the 

problem. 
√  

 

Based on Table 1, it can be seen that 
Teacher IO explained illustration to students 
about the task that would be done by them. Then, 
he asked them to do the task of finding the 
missing sentence in a formal invitation. In this 
task, he did not share the students the criteria 
consisted in the scoring rubrics because there was 

no sufficient time to give rubric for many classes. 
This finding was in line with Obeid’s (2017) 
findings that teachers had no sufficient time to 
discuss the scoring rubrics especially if they had 
big class sizes. Sharing the rubric in the big class 
would spend more time. Moreover, the rubric 
was given in each task. As a result, it spent the 
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other learning activities. However, he had scoring 
rubric to guide him in assessing students’ writing. 
The criteria were about content, vocabulary, and 
grammar. Related to the scoring rubrics, Teacher 
IO used analytical scoring rubric because the 
rubric was based on the agreement of English 
teachers in that school through a lesson plan’s 
workshop at the beginning semester. Meanwhile, 
Han and Huang (2017) finding showed that 
analytic scoring rubric method could be more 
appropriate for scoring ESL’s writing than 
holistic scoring. The analytic scoring rubric used 
detail features of criteria along with grading to 
assess students’ writing. It helped the teachers to 
provide feedback based on components in rubric 
directly. Next, Teacher IO identified the 
examples of formal invitation through 
PowerPoint. He also provided examples from the 
books. It was done in order to give more 
understanding of the topic.  

In doing their writing, Teacher IO 
reviewed how students wrote by focusing on their 
outline and their thinking about the formal 
invitation. He corrected their writing about 
structural grammar and content. These terms 
became the focus in students’ writing to construct 
good writing. Besides, these terms existed in the 
scoring rubric.  

Teacher IO did not give self-assessment 
because of time limitation. It was line with Siow 
(2015) who stated that self-assessment would 
make extra time. Time-consuming was the main 
concern for teachers. Teacher IO perceived that 
self-assessment spend more time in learning 
English because the implementation of self-
assessment at the end of learning made additional 
time for teaching and learning. It was also in line 
with Aliningsih and Sofwan (2015) finding which 
stated that the teachers had positive perceptions 
about authentic assessment but they perceived 
insufficient time, large numbers of students, and 
also complicated administration. It was also 
supported by Refnaldi and Moria (2017); 
Rawlusyk (2018) who stated that teachers rarely 
implemented self-assessment in their classroom. 
The students assessed their work following a 
guide provided by their teachers.  

In order to know the students’ 
understanding, Teacher IO walked around the 
students. He checked their writing one by one. If 
the students had questions, they would ask him. 
Then, Teacher IO explained the unknown 
information to them. According to O’Malley & 
Pierce (1996, p.139) in conferencing, teachers 
discuss with students individually about the 
process how they write. At the end, Teacher IO 
discussed the students’ writing generally. 

 
Table 2. Assessing Students’ Analyzing Skill by Teacher SS 

No 
 

The implementation of authentic assessment to assess students’ analyzing skill Teacher SS 

Find the fact the conditional 
sentence type 1 

Yes No 

1 Teacher gives the prompts of the writing concerning on analyzing the problem. √  
2 Teacher selects the rubrics of analyzing the problem. √  
3 Teacher shares the rubrics with students about how to score the students’ 

activities including analyzing the problem. 
 
 

 
√ 

4 Teacher indentifies the benchmark papers  √  

5 Teacher reviews how students write  √  
6 Teacher provides time and instructional support for self-assessment and peer 

assessment 
√  

7 Teacher introduces self-assessment gradually to students   √ 
8 Teacher discusses the writing and gives feedback how to analyze the problem. √  

 
Based on Table 2, it can be seen that 

Teacher SS implemented six activities of 
authentic assessment suggested by O’Malley and 
Pierce (1996). She gave the students the prompt 
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about the task that would be done. Then, Teacher 
SS did not share the students the rubric about 
criteria that would be assessed by her because she 
said that she believed that the criteria existed in 
students’ mind before doing every task. However, 
Teacher SS had criteria in rubric as guidance to 
assess the students’ writing. The rubric was 
analytical rubric. She used it because of the 
agreement among English teachers in that school. 
Han and Huang (2017) finding stated that holistic 
and analytic scoring rubrics did not have a 
significant impact on the rating of the EFL essay. 
Both analytic and holistic scoring rubrics helped 
teachers in assessing the students’ writing through 
criteria existed. The rubric of Teacher SS was 
about content, grammar, and vocabulary.  

Teacher SS asked the students to do the 
task of finding the fact from the conditional 
sentence Type 1. During doing their writing, 
Teacher SS provided the students the examples 
related to the conditional sentence Type 1. She 
provided many examples of it in order to do the 
task. Then, Teacher SS reviewed their writing one 
by one. She walked around them in order to get 
closer to her students. Besides, she wanted to 
know the students’ progress in doing the task. 
Then, the students would ask her if they had 
many hesitations. By scaffolding in learning, 

teachers and students would obtain the 
advantages; it gave information for the teacher 
about the students’ ability and the students knew 
the unknown knowledge related to the topic. 

Teacher SS did not give self-assessment 
form to the students because of the time 
limitation. This finding contradicts fromthe 
findings of Heidarian (2016); Nimehchisalem, 
Chye, and Singh (2014) which stated that using 
self-assessment helped students to be more active 
in their writing because the students corrected 
their own writing, they could find their weakness 
and improve it. However, Teacher SS was more 
interested in asking the students classically and 
walked around them. By these ways, Teacher SS 
would know the students’ progress directly. 
Besides, learners were agreed with teacher 
assistance in assessment more than their fellow 
students (Chaqmaqchee, 2015).  

After finishing the writing, Teacher SS 
asked the students to submit their writing to her. 
Then, Teacher SS assessed their writing about 
this task.  

Lastly, Teacher SS discussed their writing 
about the wrong answer generally. It also gave 
feedback to them about the conditional sentence 
Type 1. 

 
Table 3. Assessing Students’ Evaluating Skill by Teacher IO 

No 
 

The implementation of authentic assessment to assess students’ evaluating 
skill 

Teacher IO 

Learning activity 1: 
answer the questions 
based on the text. 

Yes No 

1 Teacher gives the prompts of the writing concerning on evaluating the 
problem. 

√  

2 Teacher selects the rubrics of evaluating the problem. √  
3 Teacher shares the rubrics with students about how to score the students’ 

activities including evaluating the problem. 
 
 

 
√ 
 

4 Teacher indentifies the benchmark papers. √  
5 Teacher reviews how students write  √  
6 Teacher provides time and instructional support for self-assessment and 

peer assessment 
√  

7 Teacher introduces self-assessment gradually to students   √ 
8 Teacher discusses the writing and gives feedback how to evaluate the 

problem. 
√  
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The Implementation of Authentic Assessment 
to Assess Students’ Evaluating Skill  

The second research question comprises 
the implementation of authentic assessment to 
assess students’ evaluating skill in writing by 
Teacher IO and Teacher SS. In Teacher IO’s 
class, evaluating skill employed students to do the 
learning activities 1 about the invitation letter. 
Meanwhile, Teacher SS asked students to write 
the meaning as the example of conditional 
sentence Type 1. These are presented in Table 3 
and Table 4. 

Table 3 shows the implementation of 
authentic assessment in analyzing skill by 
Teacher IO. It can be seen that Teacher IO asked 
the students to do the task in the Units of Self-
Learning Activities. It was about answering the 
question based on the text presented before. The 
questions were appropriate questions because it 
involved the lower and higher cognitive level of 
Bloom Taxonomy. It triggered the students’ 
Lower and Higher Order Thinking Skills. This 
finding was in line with Kusuma, Rosisdin, 
Abdurrahman, and Suyatna (2017) finding which 
stated that the instrument of HOTS helped 
students in their higher-order thinking ability as 
assessment for learning. It can be seen that 50.2 
% of students had the HOTS ability amount.  

Before the students doing the task, Teacher 
IO provided the students with the prompts to do 
the task briefly. He explained the conditions that 
would be done by them. He provided the students 
the time to do the task. Then, he did not share the 
students the rubric but he had rubric containing 
the criteria to assess students’ writing. The criteria 
were about content, vocabulary, coherence and 
grammar. Almost all rubrics focused on content. 
Teachers IO focused on content to assess the 
students’ writing because it was an important 
point of the students’ writing. Teacher IO tended 
to use analytic scoring rubric than a holistic 
scoring rubric. It was in line with Alsakhi (2019) 

finding that analytic scoring rubric should be 
adopted due to its benefits in comparison to a 
holistic scoring rubric. It empowered a teacher to 
become more directly involved with each student.  

Teacher IO provided them with the 
examples about the formal invitation. He also 
explained the structure and the function of the 
formal invitation. Then, Teacher IO walked 
around the students to know their progress. 
Teacher IO checked their attendance and 
checked their writing. If there was a mistake, 
Teacher IO guided them to make good outline. 
Formally, Teacher IO did not implement self-
assessment for the students because it spent more 
time. Rukmini and Saputri (2017) finding stated 
that the challenges of implementation authentic 
assessment were time limitation and scoring 
complexity. The important point in teaching and 
learning was time because, without time, 
teaching and learning become more complex 
activities. Then, the allotted time was inadequate 
to cover all students’ performance. Therefore, 
Teacher IO overcame it by walking around the 
students to monitor their understanding. Then, 
the students asked him if there were questions. It 
motivated the students’ confidence by 
communicating their understanding of their 
teacher. Next, Teacher IO explained it intensely. 
After finishing their writing, the students 
submitted it to Teacher IO in order to be assessed 
by him based on a rubric that had been made 
before. He assessed the students’ writing 
objectively.  

Lastly, Teacher IO discussed the students’ 
writing about punctuation and grammar 
generally because these aspects always become 
the mistakes in students’ writing. Personally, he 
discussed the writing to the students about their 
mindset in doing a task. Teacher IO sought a 
source of the mistakes by guiding the students’ 
thinking in writing an outline. 
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Table 4. Assessing Students’ Evaluating Skill by Teacher SS 
No 
 

The implementation of authentic assessment to assess students’ evaluating 
skill 

Teacher SS 

Write the meaning of 
conditional sentences 

Yes No 

1 Teacher gives the prompts of the writing concerning on evaluating the 
problem. 

√  

2 Teacher selects the rubrics of evaluating the problem. √  
3 Teacher shares the rubrics with students about how to score the students’ 

activities including evaluating the problem. 
 
 

 
√ 

4 Teacher indentifies the benchmark papers. √  
5 Teacher reviews how students write  √  
6 Teacher provides time and instructional support for self-assessment and peer 

assessment 
√  

7 Teacher introduces self-assessment gradually to students   √ 
8 Teacher discusses the writing and gives feedback how to evaluate the problem. √  

 
Based on Table 4, it can be seen that 

Teacher SS asked students to do a task in the Unit 
of Self-Learning Activities. The task was about 
writing the meanings ofsome conditional 
sentences Type 1. The sentences of the task 
included Higher Order Thinking Skills. 
Therefore, it motivated students’ thinking to 
evaluate and decide the best meaning to these 
conditional sentences. The sentences in the task 
were appropriate sentence because the 
documents observation on items indicated that 
the items had appropriate material, construction, 
and language aspect. It also measured the 
cognitive level based on Bloom Taxonomy 
revised by Anderson and Karthwohl (2001) such 
as analyzing, evaluating, and creating.  

Before doing a task, Teacher SS provided 
students with the prompt about conditional 
sentences Type 1. She also gave them time to do 
the task. Nevertheless, Teacher SS did not share 
the students the scoring rubrics about the criteria 
that would be assessed by her because she had 
already shared the rubric in the previous grade. 
Nonetheless, she said that she believed that the 
students had remembered about the criteria when 
they are doing the task. However, she had a 
scoring rubric to assess the students’ writing. The 
rubric consisted of content, grammar, and 
vocabulary. These criteria guided Teacher SS to 

assess the students’ writing in every task. By the 
rubric, Teacher SS could avoid the subjectivity. 
Therefore, the students had a different score on 
each task.  

Teacher SS gave the students the examples 
about the conditional sentence type1 and the 
meaning toward it. It made the students more 
understand about the task that would be done by 
them. Then, they could construct the best writing 
regarding the correct structure of the correct 
examples. Afterwards, Teacher SS reviewed the 
students’ writing by checking it one by one. She 
walked around to the students in order to know 
the students’ progress. According to Teacher SS, 
it substituted the self-assessment activities. 
Teacher SS did not implement self-assessment 
because of time limitation. Thisfinding 
contradicts from the findings of Fung and Mei 
(2015); Ratminingsih, Marhaeni, and Vigayanti 
(2018) that using self-assessment was powerful 
and beneficial as well as giving and receiving 
feedback. Besides, Teacher SS was not familiar 
with self-assessment. Although Self or peer 
assessment existed in English book, Teacher SS 
rarely used it. The finding was in line with 
Rawlusyk’s (2018) survey which stated that 
teachers rarely used self-assessment in their 
classroom. Therefore they had no experience of 
it. Hence, Teacher SS was more interested in 
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walking around to the students to monitor their 
understanding. Then, she explained materials in 
order to understand by the students. After 
submitting the students’ writing, Teacher SS 
assessed their writing by concerning about the 
scoring rubrics made by her. It guided her to give 
the best score to their writing. Lastly, Teacher SS 
discussed the students’ writing to confirm their 
understanding. 
 
The Implementation of Authentic Assessment 
to Assess Students’ Creating Skill 

The third research question explains the 
implementation of authentic assessment to assess 
students’ creating skill. Creating skill is the higher 
cognitive level of Bloom Taxonomy. In creating 
skill, Teacher IO implemented the authentic 
assessment in creating a wedding invitation letter. 
Meanwhile, Teacher SS implemented the 
authentic assessment in creating a dialogue about 
conditional sentences Type 1. The 
implementation of authentic assessment to assess 
students’ creating skill is presented in Table 5 and 
Table 6. 

Table 5 shows the implementation of 
authentic assessment in creating skill by Teacher 
IO. It can be seen that Teacher IO provided the 
students with the prompt about doing the task it 
also included time to do the task. The item of the 
task was an appropriate instruction because it had 
good material, construction, and language use. It 
measured the students’ Higher Order Thinking 
Skills because the items specified the level of 
cognitive based on Bloom Taxonomy revised by 
Anderson and Karthwohl (2001). Then, Teacher 
IO gave a scoring rubric about the criteria that 
would be assessed. The rubric was analytic 
scoring rubric. By using the analytic scoring 
rubric, teachers gave feedback toward the 
students’ writing directly. It was in line with 
Alshaki’s (2019) finding that an analytic, rather 
than holistic scoring rubric would allow greater 
contextual-based learning, and that elimination 
of cross-grading would empower a teacher to 

become more directly involved with each student. 
The rubric involved criteria such as content, 
grammatical, artificial form because this activity 
demanded the students to use their creative 
thinking in making a wedding invitation letter by 
involving their sense of art. Therefore, they 
should use good imagination in doing the 
wedding invitation letter. 

Teacher IO provided them with the 
examples of the wedding invitation from local 
and international invitation in order to motivate 
the students’ imagination. Then, Teacher IO 
reviewed the students’ writing. It included self-
assessment based on Teacher IO perception. 
Therefore, he did not implement self-assessment 
formally because of time limitation. It was in line 
with Aliningsih and Sofwan (2015); Rukmini and 
Saputri (2017) finding which stated that the 
teachers had positive responses of authentic 
assessment, but they were conscious that the 
challenges of implementation authentic 
assessment were time limitation and scoring 
complexity. It was also supported by Metin 
(2013) and Idham, Nadrun, Darmawan (2015) 
finding who stated that they did not implement 
self-assessment because of bias on them. Besides, 
using many forms of assessment in the classroom, 
made it difficult to implement. Then, the students 
were naturally doing self-assessment by 
comparing their score and their performance. 
Teacher IO changed the self-assessment activity 
by walking around the students to control their 
writing one by one. By walking around, he knew 
their understanding about the topic; to what 
extent they achieved their understanding related 
to the topic learn by them. Then, Teacher IO 
knew the students’ ability in doing their writing. 
For the last, Teacher IO discussed the students’ 
writing generally. It was about punctuation and 
grammatical structure. He corrected the students’ 
mindset with constructing a good outline 
personally because he guided the students who 
had intricate thinking. 
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Table 5. Assessing Students’ Creating Skill  by Teacher IO 
No 
 

The implementation of authentic assessment to assess students’ creating 
skill 

Teacher IO 

Create a wedding 
invitation 

Yes No 

1 Teacher gives the prompts of the writing concerning on creating the 
problem. 

√  

2 Teacher selects the rubrics of creating the problem. √  
3 Teacher shares the rubrics with students about how to score the students’ 

activities including creating the problem. 
 
√ 

 
 
 

4 Teacher indentifies the benchmark papers  √  
5 Teacher reviews how students write √  
6 Teacher provides time and instructional support for self-assessment and peer 

assessment 
√  

7 Teacher introduces self-assessment gradually to students   √ 
8 Teacher discusses the writing and gives feedback how to creating the 

problem. 
√  

 
Table 6. Assessing Students’ Creating Skill by Teacher SS 

No 
 

The implementation of authentic assessment to assess students’ creating 
skill 

Teacher SS 

Make a dialog about 
conditional sentence 
type 1 

Yes No 

1 Teacher gives the prompts of the writing concerning on creating the 
problem. 

√  

2 Teacher selects the rubrics of creating the problem. √  
3 Teacher shares the rubrics with students about how to score the students’ 

activities including creating the problem. 
 
 

 
√ 

4 Teacher indentifies the benchmark papers  √  
5 Teacher reviews how students write √  
6 Teacher provides time and instructional support for self-assessment and 

peer assessment 
√  

7 Teacher introduces self-assessment gradually to students   √ 
8 Teacher discusses the writing and gives feedback how to creating the 

problem. 
√  

 
Based on Table 6, it can be seen that 

Teacher SS asked students to create or make a 
dialogue about conditional sentences type 1 in 
pairs. In this activity, the students were 
demanded to use their Higher Order Thinking 
Skills in doing this task. The students should 
create a dialogue in product assessment. The 

instruction of task included good instruction 
because Teacher SS used appropriate material, 
construction, and language use. It also used the 
contextual stimuli to the students because the task 
presented the example of a real-life context 
situation. Before doing a task, Teacher SS 
provided the students with the prompt about the 
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conditions in doing a task. It included the time in 
doing it but Teacher SS did not share the scoring 
rubrics to them because she said that she believed 
that they remembered about criteria that would 
be assessed by her. However, Teacher SS had 
criteria in the scoring rubrics to assess the 
students’ product. She used analytic scoring 
rubric because it existed in the lesson plan and 
agreed in this school. It was in line with Refnaldi, 
Zaim and Moria (2017) finding who stated that 
analytic scoring rubric was simple and easy to be 
implemented because most of the teachers did not 
use certain scoring rubric since it was 
complicated.  

Teacher SS gave the students the examples 
of a dialogue of conditional sentences type 1. It 
was done to make they had an illustration about 
the dialogue that would be done by them. Then, 
Teacher SS reviewed the students’ writing by 
checking it one by one. If the students had a 
misunderstanding, she explained it intensely. She 
walked around the students to know their 
understanding instead of implemented self-
assessment formally. It was not in line with Shatri 
and Zabeli (2018); Azarnoosh (2013); Siow 
(2015) finding who stated that using self-
assessment stimulated the students’ critical 
thinking. Students would think more and become 
analytical. After students had submitted their 
writing, Teacher SS discussed their writing 
generally. It was done to confirm their 
understanding.  

 
The Solutions to Overcome the Difficulties 

The implementation of authentic 
assessment to assess students’ Higher Order 
Thinking Skills by Teacher IO and Teacher SS 
encountered difficulties but they proposed 
solutions to overcome these difficulties in 
implementing the authentic assessment. Teacher 
IO was conscious that in implementing authentic 
assessment encountered some difficulties such as 
large classes and time limitation. It was in line 
with Aliningsih and Sofwan (2015); Rukmini and 
Saputri (2017) stated that teacher had a positive 
perception about authentic assessment but 
allotted time was inadequate to cover all students 

to performance because each student required 
their time to perform totally.  

Teacher IO had many classes in teaching 
English, therefore he was difficult to implement 
different rubric on each task and implement self-
assessment formally. Therefore, he had the 
solution to overcome the difficulties. Teacher IO 
made the same criteria on each topic but it 
depended on the topic that would be learned. He 
also modified the learning activities based on 
classroom condition. Therefore, he was flexible 
in his teaching and learning process. 

In order to overcome the time limitation in 
implementing self-assessment, Teacher IO 
walked around the students to know their 
progress. He monitored the students’ writing by 
giving a mark on each activity. By walking 
around, he knew the students’ ability. Then, it 
motivated the students’ confidence by 
communicating their understanding of Teacher 
IO. Teacher IO also guided them to make a good 
outline before the students doing their writing. It 
trained the students’ thinking of doing every task. 
Patiently, Teacher IO explained the students’ 
misunderstanding in order to make the students 
could achieve their understanding well. Then, 
Teacher IO did not demand the students to use 
their hard thinking continuously because it 
depressed the students’ motivation. To attract the 
students’ motivation, Teacher IO used pictures in 
each topic. It was in line with Lestari, Bharati, 
and Rukmini (2018) finding which stated that 
media such as a picture or short video could 
stimulate the students to be critical in thinking. In 
developing project-based writing assessment, 
they used comic with to improve the students’ 
critical thinking. 

Turning to Teacher SS difficulties, she 
encountered some difficulties in implementing 
authentic assessment to assess students’ Higher 
Order Thinking Skills in writing such as time 
limitation, students’ motivation, and constructs 
the appropriate items. Teacher SS did not share 
the rubric because she said that she believed that 
the students remembered the criteria that would 
be assessed. Nevertheless, she had a rubric to 
assess the students’ knowledge and skills. In fact, 
the students could do these tasks well although 
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they had a misunderstanding about the topic. 
Then, Teacher SS did not implement self-
assessment formally because of time limitation. 
Siow (2015); Aliningsih and Sofwan (2015); 
Rukmini and Saputri (2017) stated that the 
implementation of authentic assessment spent 
more time. It could be seen that self-assessment 
incurs extra time. The activity of self-assessment 
which separated from learning activities made 
teacher required additional time to accomplish 
the activities and give feedback to the students. 
To overcome it, Teacher SS walked around to the 
students in order to know their understanding. 
She was interested in walking around the students 
because both Teacher SS and the students could 
construct communication intensely. Therefore, 
the students would ask her if there was a 
misunderstanding. Then, she explained it well.  

Another difficulty was motivation. In 
English learning and teaching, Teacher SS 
perceived that the students had low motivation to 
use English in a real-life situation. Therefore, 
Teacher SS motivated the students by illustrating 
the English necessity in a real-life situation. She 
explained the necessity of TOEFL in higher 
education and in certain University. The students 
should have a good score if they wanted to join in 
the University. Therefore, students should focus 
on learning English. Besides, Teacher SS gave an 
explanation about the requirements of a certain 
University. She explained that the requirement 
such as application letter which was considered 
in certain University. Therefore, the students 
should concern about the structure of the 
application letter.  

The last difficulty was to construct an 
appropriate item. Nowadays, the test in Senior 
High School used CBT (Computer-Based Test). 
In CBT involved many items that separated with 
others. The items in CBT were different from the 
other tests. Therefore, it made Teacher SS felt 
difficult to seek the appropriate items in order to 
construct a test for the students. Based on 
Abosalem (2016), many teachers were not trained 
in how to construct this type of questions. To 
overcome the difficulties, Teacher SS looked for 
the items in other books and other items related 
to National examination because Teacher SS 

wanted to trigger the students’ motivation in 
doing the test in accordance with the National 
examination. She sought other books related to 
the topic that would be discussed because she 
believed that the books had the same material 
with others.  

The difficulty in implementing authentic 
assessment of these two English teachers was 
time limitation because the time allotted did not 
cover the learning activities included authentic 
assessment activities. It was realized by Teacher 
SS and Teacher IO but they proposed solutions to 
overcome the difficulties in order to make 
teaching and learning successfully. It was done by 
them in order to make the students achieved their 
knowledge effectively. 
 
CONCLUSION AND SUGGESTION 

 
Based on the research findings, it can be 

concluded that in implementing authentic 
assessment to assess students’ Higher Order 
Thinking Skills, Teacher IO and Teacher SS 
implemented it well although they did not 
implement some of the activities in assessing 
writing. In assessing students’ writing, they did 
not share a rubric about the criteria that would be 
assessed by him. They did not implement self-
assessment in his classroom because of time 
limitation. To change this self-assessment 
activity, they walked around to the students to 
monitor the students’ writing. They proposed 
solutions to overcome the difficulties in 
implementing authentic assessment to assess 
students’ Higher Order Thinking Skills. In 
implementing authentic assessment, Teacher IO 
encountered difficulties about time limitation in 
implementing self-assessment. Therefore, he 
walked around the students one by one to know 
the students’ understanding. Meanwhile, Teacher 
SS encountered difficulties about time limitation, 
motivation, and constructs the appropriate items 
for students. Dealing with the time limitation, she 
walked around the students to monitor the 
students’ progress. Then, in order to motivate the 
students’ learning, she illustrated the real 
condition in Universities and working situation. 
The students would aware of English. For the 
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last, to construct appropriate items, Teacher SS 
looked for other books on internet to make 
appropriate items.  

For future researchers, it is expected to 
analyze the implementation of authentic 
assessment to assess students’ Higher Order 
Thinking Skills based on English Teachers’ views 
in other schools such as in Senior High School 
and Vocational School. Additionally, the present 
study focuses on writing skill and probably it has 
many weaknesses. Hence, future researchers are 
expected to conduct research related to the topic 
in other skills such as speaking, reading or 
listening. Finally, it is possible for them to 
compare the implementation of authentic 
assessment to assess students’ Higher Order 
Thinking Skills in different ways.  

In order to assess the students’ writing, 
English teachers can check it one by one then 
making conference between teacher and students. 
Besides, they can use the alternative authentic 
assessments. The one alternative authentic 
assessment that can be used is the portfolio. By 
using Portfolio, they can assess the content of 
writing then they give comment on students’ 
work in order to improve the students’ 
understanding of the topic that has been 
discussed. Unlike single test scores and multiple-
choice tests, Portfolio provides a 
multidimensional perspective on student’s 
growth over time. 
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