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Abstract

This study is Mix-Method Research applying exploratory design
which aims to 1) know that the use of Google Classroom in Writing
learning process can arouse students’ learning interest and
motivation; 2) know that Google Classroom can be used to improve
student’s writing ability. The participants were the forth semester
students of STKIP Muhammadiyah Pringsewu Lampung in academic
year 2018/2019. Questionnaire, documentation, and test had been
used to collect the data which was then analyzed using phased
gualitative—quantitative analysis. The result showed that Google
Classroom could encourage students to write, and help them to
improve their writing ability.

Keywords: Google Classroom, Writing Learning Process.

1. INTRODUCTION

The development of education today is entering the digital era. An educator
in digital age must understand that their students are currently students from the
net generation. In this generation, Viridi (2017) says that the learning is no longer
centralized on teachers, so it needs to change centralized approach to the students
more. The learning that was previously done offline now must be done online or
in blended learning, included an English learning.

Google classroom is one of the ways that educator can do to do an online
learning process. Google classroom had been said by Iftakhar (2016), it is a
learning platform devoted to every scope of education which is intended to find a
way of the difficulties in making paperless assignments.

This study is about the use of Google Classroom on writing learning process

to the fourth semester students of English Department of STKIP Muhammadiyah
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Pringsewu in academic year 2018/ 2019. Writing is one of the English skills that
must be comprehended by students, beside listening, speaking, and reading. It is a
compulsory subject in STKIP Muhammadiyah Pringsewu that still becomes a
challenge for the lecturer to teach meaningfully. Gumrowi (in Sohibun&Filza:
2017) mentions the causes of low learning outcomes are inappropriate selection
of methods and learning media by teachers, and also the management of learning
activities that still cannot generate students’ learning motivation optimally. This
statement shows that it is important to conduct this research.

By using Google Classroom as an English internet-based learning media,
students are expected to improve new desires, interests, motivation, stimulation of
students’ learning activities, and of course it is expected to improve their writing

ability.

The utilization of internet technology in learning

The availability of teaching technology creates two learning
transformations. First, the shift of teacher-centered learning becomes leaner-
centered learning. Second, the changes of learning methods from simply
absorbing and remembering information to interpreting and creating new material
(Gupta, in Sari: 2017). Therefore, Sujoko (2013) says that teacher’s creativity has
an important role in developing the learning models which is adapted to the
students’ condition and the existing facilities. So, teachers should be able to utilize
the latest technology, like internet technology, as learning media because internet
can provide great benefit to an educator.

The use of well-designed e-learning system, according to Hwa (2016) can
provide benefits such as targeted access to library resources, up-to-date learning
subject, quick access to a wider library of resources, cost effective, interactive and
collaborative, learner-centered learning, etc. However, these benefits will not be

optimal if the learner does not want to adopt the system.

Google Classroom as an internet-based learning media

The results of previous research studies found that Google Classroom is a

multiplatform which can be used by users. It is like Iftakhar (2016) who said on
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his research that Google Classroom had been indicated as the best platform to
expand the teacher’s workflow.

Google classroom provides a powerful set of features that make it an ideal
aid to use together with students. This platform helps the teacher saving time,
keeping the class organized, and improving the communication to the students.

Google Classroom development in the early stages of 2014—2016 is not
intended to all people but to school that collaborate to Google. Then, on March
2017 Google Classroom can be accessed by everyone using a personal Google
account. Although its existence has just been developed, it was mentioned by
Iftakhar (2016) that this platform has many benefits, such as: 1) Google
Classroom has potential to streamline communication and students’ workflow by
providing a single access point to the core of discussion and assigned work. 2)
Google Classroom helps students to keep files more organized because all their
work can be stored without paper in one program. 3) Teacher can identify students
who are struggling to submit assignments more quickly because of the tracking
mechanism associated with the assigned tasks. 4) The assessment process can be
simplified because the appraisal features are directly related to the students’
submissions. This usefulness is certainly very beneficial for an educator to be able
to improve the quality of learning.

Google Classroom on writing learning process

According to Warnock (in Akmar: 2017), it is important to teach online
writing because students can be guided to reflect themselves by using their own
words. Besides, an online environment gives opportunity to the teachers interact
with students outside the school and of course he can also motivate students to
connect socially and professionally to others.

Stockwell (in Noriega: 2016) identified that teaching foreign language using
Computer-Assisted Language Learning (CALL) and Mobile-Assisted Learning
(MALL) are an example of new communication technology can be used to
achieve learning goals. For example, in traditional classes, Ferdousy (in Zafrin:
2018) mentioned, “Written comments” as a feedback are less well received by

students. Sometimes, comments written in students’ writing are not motivating
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because they are authoritative. But, in a virtual classroom, like Google Classroom,
Ferdousy (in Zafrin: 2018) adds that there is no authoritative directly.

This digital environment produces a positive attitude because there is no
pressure on students. So, the teacher can create students’ motivation to learn
writing. Writing skill is a special ability that helps students pour the idea or mind
to a meaning word or convey the message to readers (Harmer: 2009). From four
language skills, Akmar (2017) mentions that writing is a productive skill and is
considered as an important constituent of second language learning. Writing
ability is the most complex ability because some processes in making writing, like
Harmer (2009) who says that there are five steps on writing process; planning—
plan what you want to say, drafting—conceptualize or make an outline about
what you want to convey, revising—review what be delivered, editing—correct
the writing that will be delivered to readers so the final version can be enjoyed
well. Hence this writing skill is not obtained automatically but must be
consciously learned through independent or guided exercises.

Even a native language speaker may find it difficult to write especially a
foreign language speaker. To write in a foreign language, the problem must be
more complicated (prihantoro: 2016), so students are not motivated enough to do
it. Moreover they do not get enough opportunity to practice writing in class.
Therefore, it is important to conduct this research as an innovation to help
students arousing their interest and motivation, and also improving their writing
ability. This study aims to 1) know that the use of Google Classroom in Writing

learning process can arouse students’ learning interest and motivation; and 2) know that

Google Classroom can be used to improve student’s writing ability.

2. RESEARCH METHOD

This research is about Mixed-Method Research which involves the use of
qualitative and quantitative methods. Qualitative methods can be used to identify
important variables of this study where those variables can be quantified in an
instrument (i.e. questionnaire), then given an assessment on each research
correspondent (Fraenkel: 2012).

According to Mertens (2010), mixed-method research is a research where

the researcher collects and analyzes the data, integrate findings, and draw
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inferential conclusions using two qualitative and quantitative approaches in one
study.

This research applies exploratory design. Fraenkel (2012) mentions that in
this design the researcher first used qualitative methods to find important
variables that underlie an interesting phenomenon and then inform them using
quantitative methods. In exploratory design, qualitative results provide direction
to quantitative methods, and the quantitative results are used to validate

qualitative findings. Below is design of exploratory.

Qualitative study Quantitative study Combine and

(higher priority) (lower priority) interpret results

» Time >

Picture 1 Exploratory Design (Fraenkel: 2012)

The participants of this study were the forth semester students of STKIP
Muhammadiyah Pringsewu Lampung in academic year 2018/ 2019 which has 38
students.

Questionnaire, documentation, and test were used to collect the data.
Questionnaire is used to get the data of students’ motivation on learning writing
using Google Classroom and also to get students’ perception on using Google
Classroom in writing learning process. Documentation is used to get students’
written text, and test was used to know the students’ improvement on writing
ability before and after the treatment.

Data analysis of this study used phased qualitative-quantitative analysis—the
analysis was carried out on qualitative data and then followed by quantitative data

analysis.

3. FINDINGS AND DISCUSSION

The data analysis on students’ motivation and students’ perception to the
use of Google Classroom on learning writing showed that students had high
learning interest. It can be seen from the tendency of students who remain in
attention and remember some activities. Besides, the enthusiasm of students
towards learning activities, as well as their full attention to what was instructed by
lecturer to always conduct a self-evaluation proved that students had high

motivation also in learning writing.
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Chart 1 The Percentage of Students’ Motivation on Writing

The chart shows that there are two qualifications obtained; sufficiently
motivated and highly motivated. From 38 students, eight students got ‘sufficiently
motivated’ qualifications by percentage 51%—75% and 30 students got ‘highly
motivated’ by percentage 76%—100%. It can be said that 79% students had high
learning interest and motivation to learn writing using Google Classroom. Then,
the chart below displays how many students agree or disagree that Google
Classroom helps them in learning writing.

!

= very helpful

] quite helpful

’/ m less helpful

Chart 2 The Percentage of Students’ Perception on Google Classroom

The chart represents the data of 12 students (32%) have perception that
Google Classroom is enough to help them in the process of learning to write, one
student (2%) thinks that Google Classroom does not help her in the learning
process of writing, and 25 students (66%) assume that Google Classroom helps

them so much in learning writing.

Pre-test

Pre-test was administered on Thursday, April 18" 2019. This test was aimed
to measure the students’ writing ability before getting the treatments using Google
Classroom. The test was an essay form where students were asked to write a text
about recount text (their own experience).

The pre-test result showed that the forth semester students’ ability on
writing was still below 50%. The following chart displays the percentage of

students’ value acquisition on pre-test.
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30%

20%
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Graphic 1 The Percentage of Students’ Score on Pre-test

Students’ writing was dominated by errors on mechanics (punctuation,
paragraphing, and capitalization), and language use (structure and grammar), but
overall the content of their text was enough to be evaluated. Nevertheless, there
were some students whose the writing had obscured meaning and did not
communicate occasionally, like those who got score on range 35—41. As for the

example of one of the texts that they composed are as follows:
Recount text

When the first time,am in senlor high school SMA Queen AI Falah group formed s 3 people. There
name is uly,Naim, and | one group,and that regulations the MOS we must use hat shaped wings and
name tag shaped pig picture pink colour.Tomorrow we are going to school together and we not be
aware of that ust one wings n head even though our elder brother told to right and eftfor hat and one
of our elder brother be aware of and he caled us,and then but he justgive me punishment Jam very
shy.My friend putri who had atsma felt hard to breath because that punishment. W all scared and
panicked,so the senior apologized to us.That thing i very embrassing and fear for my I,

Picture 2 The Example of Students’ Text on Pre-test

The text above cannot be evaluated actually, because the meaning of the
sentences were obscured or confused. Besides, the tenses used in the text are
totally wrong. Therefore, this text belong to the class interval of 35—41.

134



Google classroom...

Then, the following is one of the examples of the text whose the score was

on class interval of 70—76:

| wany o  Len You abouvkt My Q)r('\)qr;ev\(n; o
Lot yeao. ™My giiend  gad | went Lo \oviday
LN Manam  beach , We  had o Woviday o
ce\e ke AW succey, 0UF  navionar exam .
\ YeMewmvper | e \egh  (n “(n‘;ﬁo\n”h'{?_o\e s l\\«};\(_ ;\Makmw
L Wouday  was a moweat  than been Waiking
Lot becavse  \wav 15 e Last  holUday waw
_‘777‘\7/“’)7 E‘\EV\(A ‘“ 775‘/7\"“7 —_ o T 7 o
L1 Went  \wnere \ogetwer Witk wg  griend Yy wowr-
L acve . we \epy gom Vungoew v 0800 am .
iOnd  we artrived \n M bveaeh ox  ©-@0 am.

- o o
| Axxer e amived o e beach ,we (pnuaved 10

i AE‘:’?,‘" View  Sean oo bhoars, Yven  we Q\L\V)ediia\r'\q\rv_ )
L _ond we  Twann  logeer  in Ane b eaeh . Ond we
| Vhove  Puaned ‘o Vack  agan \ogerwer  Nouday
- \e e nheacw s .

| 2 — S — e
. Aver haung  guo o M0l \ours , inavy,
| we  Yexurned v Yo amd U gor Yoo

Sagely  on  obeo fwm.

|

Picture 3 The Example of Students’ Text on Pre-test

The text shows that there are a little error on using tenses, some errors on
prepositions and capitalization, but the meaning do not obscured. Therefore, this

text was belong the class interval of 70—76.

Post-test

Post-test was administered on Friday, May 31 2019, and the data shows
that students’ writing ability had improved although it was not too significant. The

following chart displays the percentage of students’ score on post-test.

40%

30%

20% T
students' grade..

10% 1+—

0% T T T T T |
54-58 59-63 64-68 69-73 74-78 79-83

Graphic 2 The Percentage of Students’ Score on Post-test

In post-test, the lowest score was 54. Most of the content of the students’
writing had limited knowledge of subject. Then, they had also a loosely organized
but the main ideas stand out. And for language use, they still made errors on tense
but the meaning seldom obscured. Below is one of the examples of the text whose

score was stand on class interval 54-58:
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Picture 4 The Example of Students’ Text on Post-test
And next is an example of the text which stands on class interval 79—383:

| Lot g, Lo o Teuaonia wih my o
_and my yunger brother. k was lase boliday f Decarber,
-t Yogokarts, e Seupd ror thim daye o mg prtect|

,}\wr_ﬂ, Who has colloge Tn there. We ware Very excited ard
_we couldne wait o vis places in Yogya.

1 A night n Yogan, we Spent ourdme. i
Malioboro. s pamous place in Yogya that was eustled
(with q lot of ?welq .Many people from others cites
Visited Malicboro. We walked down rom Moltokoro Gureer
to Zero llomerers of Yogyakora. o
| Next day, we went to Marguron,, there was pine
Forese and serowberry  field. The View was very beautizul.
We many mstagamwable spot Tn there. My broher
and | were on the hammock between two pines_and ek
“some_pictures. At the nighe, we visked Tempo Gelato. Ths
place Salls mony kind of 1ce Cream. | e excited t0 4y
these e cream. R |
A she last day, we vistted Rambanan Temple, but

we were ooly there cor a mament. Because the weather
190 bk and_iE's 100 crowded. We decded to qo to
_é@g‘yg}pﬁo Trodition! Marker, We boughe same souvenies |

[te ik, ogya shirt, and obsdurely we bagn Balpra
fahok. Aprer Cl‘.‘-‘f\led—‘bl’?ﬁ. , we wenk¥o ty Friend's hase
to gt ready before leavirg. At nighe, we badk to Vampug by
bus. This vecation_lag been the most memorable of qll 208.

Picture 5 The Example of Students’ Text on Post-test

Then, the following is table analysis of differences between pre-test and post-
test data:
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Table 1 The Data Analysis of Pre-Test and Post-test

Scores

Data Description Pre-test  Post-test

Number of Subjects 38 38
(N)

Mean (M) 59.73 66.26
Standard of 10.64 7.61
Deviation

Ranges 41 29
Maximum Scores 76 83
Minimum Scores 35 54

The table above is about the students’ achievement in writing skill. From the
table, it can be seen what is the minimum and maximum score in pre-test and
post-test, and also the comparison of mean values.

Refer to the findings, it can be said that students’ writing ability had
improved, but not significantly. Nevertheless, the students’ interest and
motivation in learning writing, and also their perception to Google Classroom are
very positive. So, this research has succeeded in achieving its objectives.

4. CONCLUSION

Having analyzed the data obtained, it can be concluded that students had
motivated to learn writing using Google Classroom. It can be seen by 38 students,
there were 8 students who got motivated enough qualification with the percentage
51%—75%, and 30 students got high motivated qualification with the percentage
76%—100%.

Besides, they also assumed that Google Classroom could encourage them to
write, and help them to improve their writing ability. It can be proven by the
students” minimum score of pre-test was 35 with mean 59.73 and in post-test was
54 with mean 65.21.
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