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Abstract

Teachers’ wellbeing potentially carries domino effects on their performances in class. Teachers develop their
creativity to perform teaching and learning activities in class when they achieve wellbeing. It affects the students
whether they enjoy their learning process with the teachers. This qualitative study aims to explore how the non-
formal English teachers experience teaching, working dynamics and complexities from teachers’ points of view;
and how these subject matters affect their wellbeing. In-depth interviews were conducted to obtain the data from
the research participants. The data were analyzed by employing Holmes’s (2005) categories of teachers’ wellbe-
ing. The findings and discussion of this research demonstrates that the teachers achieved intellectual, emotional,
and spiritual wellbeing through different trajectories. The result of this study contributes to English courses as
companies to maintain the teachers’ wellbeing for the sake of teachers’ performances. Future researchers are
suggested to conduct similar study with quantitative approach in order to get bigger and general picture of non-

formal EFL teacher wellbeing.
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INTRODUCTION

According to Cambridge Advanced Lear-
ners’ Dictionary, wellbeing is defined as the state
of feeling happy and healthy. This positive emo-
tional state is considered as the result of the har-
mony of personal needs, contextual factors, and
expectations towards working environments (En-
gels, Aelterman, Petegem, & Schepens, 2004). In
the school context, teachers should be able to sus-
tain the positive emotional state by maintaining
the harmony among the three subject matters.
Being capable of adjusting their personal needs,
expectations to specific contexts, and school de-
mands is highly needed by teachers if they intend
to maintain their wellbeing. It is essential that te-
achers fit into the school system (van Petegem,
Creemers, Rossel, & Aelterman, 2005) in order to
reach the harmony that triggers wellbeing.

Holmes (2005) divides wellbeing into four
sub-categories, namely physical wellbeing, emo-
tional wellbeing, mental and intellectual well-
being, and spiritual wellbeing. Physical wellbeing
refers to the state of health in the sense of balan-
cing mind and body. In the school context teach-
ers’ physical wellbeing is associated to the capabi-
lity of teachers in maintaining their health while
coping with school work responsibilities effecti-
vely. Emotional wellbeing refers to the ability to
recognize, understand, and express emotions ap-

propriately. Emotional wellbeing includes skills
to handle one’s own emotion, to stay motivated,
and to be able to emphatically understand others’
emotions (Goleman, 1995). Mental and intellec-
tual wellbeing refers to the state of emotion in
which teachers feel improving in the workplace.
The mindset of willingness to develop as teachers
at school influences mental and intellectual well-
being. Spiritual wellbeing serves as the source of
inspiration helping teachers “to live and work
with integrity, compassion, connection, enthusi-
asm, meaning and vision” (Holmes, 2005: p.11).

The recent studies have explored about the
relation between teachers’ wellbeing, burnout,
and the effect on their professional development.
Several numbers of researchers have explored
the wellbeing of teachers in schools. Cumming
(2016) claimed four possible aspects influencing
teachers’ wellbeing, namely work environment,
workplace relationships, job satisfaction, and
psychological and emotional well-being. Good
and comfortable work environments and suppor-
tive colleague relationships had great association
with higher job satisfaction (Schreyer & Krause,
2016) leading to wellbeing. Teachers’ job satis-
faction is influenced by management support,
teacher autonomy, relations with colleagues, na-
ture of work, and working conditions. The study
conducted by Veldman, van Tartwijk, Brekel-
mans, & Wubbels (2013) among Dutch teachers
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found that there was a positive relation between
teachers’ job satisfaction and the teacher-student
relationship at the beginning until the end of their
career.

The research by Cassidy et al. (2016) on
early childhood teachers’ wellbeing in California
found that teachers’ autonomy in their workplace
and teachers’ perception of their salary fairness
had correlation to teachers’ classroom emotio-
nal support. In addition, teachers’ wages as a
part of wellbeing were connected to children’s
positive emotional expressions and behaviors in
classrooms. In the Australian setting, Bower &
Carroll (2017) developed web-based application
to conduct research on teachers’ wellbeing focu-
sing on emotional regulation. The result showed
that student behavior and teachers’ amount of
work triggered negative emotional states while
staffroom generated positive effect on teachers’
real-time emotional states. Students’ parents and
collegial relationship among teachers could also
be the factor influencing teachers’ emotional
conditions. Faulkner, Gerstenblatt, Lee, Vallejo,
& Travis (2016) found that teachers’ interactions
with students’ parents became the greatest sour-
ce of workplace pressure, whereas Nislin et al.
(2016) claimed that teachers’ well-being was most
frequently affected by the quality of relationships
with their coworkers. In addition, good quality
of collegial relationship stimulated positive inte-
raction, atmosphere, and bond in the workplace
(Retallick & Butt, 2004).

Even though a number of researchers have
been conducted studies about teacher wellbeing,
there has not been a study investigating English
teacher wellbeing in the context of non-formal
education. The previous research has not exp-
lored about other context of EFL teaching and
learning, particularly in non-formal education
context yet. To fill this gap, this current study is
aimed at investigating EFL teachers’ wellbeing
working at non-formal educational institution.
As this research setting is in Indonesian context,
it is needed to review about educational streams
in Indonesia. The review gives pictures for foreign
readers who potentially have different understan-
ding in educational streams due to the educatio-
nal system in their countries.

There are three streams of education in
Indonesia, namely formal, non-formal, and in-
formal education (Center for Educational As-
sessment, 2015). These educational streams can
complete and enrich each other through face-
to-face interaction in classroom and/or may be
supplemented or replaced with virtual classes.
The formal education includes basic, seconda-

ry, and higher education levels with variety of
educational types, namely general, vocational,
professional, religious, and special education.
Meanwhile, non-formal education can be func-
tioned as replacement (such as homeschooling),
complement (such as institutional study guidance
focusing on helping students with school lesson
mastery), and supplementary (such as language
course for academic, general, and specific purpo-
se). The aim of non-formal education is to acce-
lerate students’ knowledge and skill acquisition
in addition to sharpening personality and pro-
fessionalism. The types of non-formal education
in Indonesia consist of life skill development,
early childhood and youth education, woman
empowerment, literacy education, vocational
training, student ability development, and equi-
valency program. All educational streams, levels,
and types are administered by either national go-
vernment (Peraturan Pemerintah tentang Standar
Nasional Pendidikan, 2005), local government,
communities, non-governmental organizations,
and/or any permutation thereof.

In this study, non-formal education refers
to the English course as supplementary education
concentrating on English mastery development.
It is registered and accredited by Department of
Non-formal Education under the Ministry of In-
donesian Education and Culture. This English
course is located in Yogyakarta Province, Indone-
sia. This non-formal educational institution has
two branches located in different districts.

Teachers in this English course are all fe-
males and have responsibilities to do set of tasks,
namely preparing teaching materials, attending
weekly meeting, and doing administrative tasks
(bridging the course and students’ parents, writing
weekly class report, and writing progress report).
In the first years teachers need to accomplish all
levels of development training. The teachers also
need to perform in front of their peers and su-
pervisors in weekly upgrading meeting by con-
ducting micro teaching to get some feedback.
Besides, when the accreditation time from the
government comes, all staff and teachers have to
deal with the requirements, especially a load of
accreditation documents.

This research aims to explore how the
non-formal English teachers experience teaching,
working dynamics and complexities from teach-
ers’ points of view; and how these subject matters
affect their wellbeing. The result of this research
will give contribution to literature on non-formal
education teachers’ wellbeing; it can also be a
reference for non-formal education institutions,
particularly language courses to maintain their te-
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achers’ wellbeing. Course administrators can also
take benefits from this research. They can gain
information on working dynamics that the teach-
ers experience and make it as the base of internal
evaluation for their better educational institution.
To conduct this study, the researcher formulated
a research question to investigate, that is: What
kinds of wellbeing are revealed from the non-
formal English teachers in the English course? To
answer the research question, the methodology
was employed and explained as follows.

METHODOLOGY

This qualitative study aimed to bring rich
descriptive explanation (Ary, Jacobs, & Sorensen,
2010) to figure out non-formal English teachers’
wellbeing in an English course in Yogyakarta. In
this qualitative study the researcher became the
human instrument who collected the data (Cres-
well, 2012). This study sited non-formal English
teachers’ wellbeing within each teacher’s profes-
sional trajectory. By interpreting the teachers’ ret-
rospective professional experiences in non-formal
English education, the researcher explored how
the six participants enacted their wellbeing in
professional development.

Research Setting and Participants

This study was conducted at an accredited
English course in Yogyakarta. The participants
of this study were six English teachers in the
non-formal English course with various lengths
of working experiences and job positions from
both branches of the English course. Two juni-
or teachers were voluntary invited to share their
experience regarding this inquiry. They had just
passed the first two-year of contract which was
often considered as the honeymoon phase in
which they experienced happiness and satisfacti-
on of having a new job and as the most difficult

Table 1. Research participants

period that might present them with strong con-
textual challenges (Fantilli & McDougall, 2009).
The other four senior teachers were also invited
to share their experiences; two of them had been
working for around ten years and positioned as
English division managers while the other two
were ordinary teachers with more than seven
years of working experiences and twelve years of
working experiences respectively. Senior teachers
had passed years of their development training
and experienced more dynamics happened in the
course during their career. These participants ret-
rospectively shared changes, challenges, and imp-
rovements they had been feeling throughout the
years of working. Table 1 presented the descrip-
tion of the participants involved in this research.

Data Collection

Before conducting the research, the re-
searcher asked for permission from the owner
director of the institution. The researcher and
the owner director had understood each oth-
er and agreed that any results of this study
would bring no harm for the English course.
During the meeting with the owner director,
the researcher also conducted unpremeditated
impromptu interview. The researcher gained
information about the institution, including
accreditation, semester events, education phi-
losophy, and the vision and mission of the
institution from the casual talk. Note-taking
was done in order to record important points
related to the present inquiry as the permission
was obtained.

Before the interview, the researcher met
the participants in group at lunch time. The re-
searcher, then, explained the participants about
the research and asked whether the participants
were intended to take part in the study. As they
stated their voluntary intention to be the parti-
cipants, the researcher and participants made
appointment to have further discussion and in-

Participants’ Years of

Working Position

Working Hours

Participant 1: 2 years
Participant 2: 2 years
Participant 3: 7 years
Participant 4: 10 years
Participant 5: 10 years
Participant 6: 12 years

class advisor and English teacher

class advisor, English teacher and division manager

42 hours per week

Branch B, class advisor, English teacher, and assis-

tant of branch manager (assisting the BM to handle

mathematics courses)
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terview regarding the current inquiry out of the
office hours.

When the time and place for the real in-
terview agreed by each participant, individual
life-history interview was conducted in order to
obtain detailed information of the participants’
wellbeing. The researcher explained the research
inquiry. After the explanation, the participants
signed consent form was done before the inter-
view which lasted around 30-45 minutes for each
participant. The interview was conducted in ca-
sual Indonesian-English to avoid any language
barriers, audio-recorded and transcribed. After all
individual life-history interview transcribed, the
researcher read and reread the transcript to fami-
liarize with the data and took some notes to give
initial label of the utterances. Member check was
conducted by distributing each of the transcripts
to the interviewees through email or an applicati-
on-based short message attachment. When it was
possible, the researcher and participants sat toget-
her to review the accuracy and meaning of the
utterances transcribed. Notion clarification by
the participants was welcomed if different points
of information occurred. Due to the participants’
time limitation, not all participants were available
to meet and sit together. Some participants did
the member check through email.

Data Analysis

The transcripts were analyzed after the
entire data checking was done. The researcher
reread and organized them into unit of meaning
based on the Activity Theory framework (Enge-
strom, 1999; Engestrom, Miettinen, & Punama-
ki, 1999), namely subject (the non-formal English
teachers), instrument (classroom facilities, cur-
riculum, relationships), object (achievement of
wellbeing), rule (the course rules governing the
teachers), community (the English course), and
division of labor (the position of teachers to do
academic and non-academic tasks). This frame-
work shed light on how the teachers’ wellbeing
was constructed in their situated activity systems
including factors that influenced it.

Holmes (2005) theoretical framework of
teachers’ wellbeing was employed to support the
discussion and presentation of the data in more
specific themes related to teachers’ wellbeing,
namely physical wellbeing, emotional wellbeing,
mental and intellectual wellbeing, and spiritual
wellbeing. To ensure the validity of data analy-
sis, the third person who had no relation with the
research participants and institution was invited
as the second coder to conduct data analysis by
describing and marking the data based on the

same approach as the researcher did. The resear-
cher and the second coder shared and compared
the results of their data analysis, discussed it and
made agreement when different labels of grou-
pings happened.

FINDINGS AND DISCUSSION

The non-formal English teachers faced
working dynamics in their workplace in which
they were also governed with rules. Moreover,
the teachers were assigned tasks based on their
division of labor, such as doing academic and
non-academic tasks. In this English course, teach-
ers were also responsible to deal with promotion
events. They conducted education fair in public
places, such as at schools and malls. The promo-
tion event in malls was packed as one-day event
that make them spend their whole weekend for
this event. However, they were able to deal with
challenges as saw their responsibilities as experi-
ences, dynamics, and complexities they faced in
their professional development.

Beside the aspects of rule, community,
and division of labor, tools or instruments of the
contextual framework, namely classroom facility,
curriculum, and relationship, also played impor-
tant role in supporting the teachers in achieving
their wellbeing. The teachers stated that all cour-
se books and syllabi had been made by the course
authority. Moreover, classroom facilities to con-
duct the learning had also been prepared and rea-
dy to use. In this case, the teachers had already
got the guideline of what they were expected to
teach. Therefore, they could concentrate more on
the teaching techniques without getting busy to
make the materials of teaching themselves.

Relationship, as a part of the instrument
to achieve wellbeing, became an important trajec-
tory for teachers to achieve their wellbeing. This
finding was in line with Nislin et al. (2016) who
claimed that teachers’ well-being was elicited by
the quality of relationships with their peers. Mo-
reover, collegial bond stimulated positive collabo-
ration, situation, and connection in the workpla-
ce (Retallick & Butt, 2004).

From the analysis of the Activity Theory,
it was clearly seen that complexities of aspects
contributed to the teachers’ achievement of well-
being. The next discussion highlighted the kinds
of teacher wellbeing revealed from the trajecto-
ries presented in the Activity Theory framework.

Intellectual Wellbeing
The two junior teachers mentioned that
the English course helped them to be better teach-
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er. They found that they were improving through
basic and advance trainings organized by the ow-
ner director of the English course. Participant 2
who had been working for two years related her
motivation, training programs and her intellectu-
al wellbeing.

My motivation to apply for a job here is I
really want to be better educator. My friends and
my boyfriend told me that this is a good opportu-
nity. I can learn and work and earn money at the
same time. In the first 3 months, I got trainings
from Ms.X (the owner director). Trainings help
me to enhance my knowledge and skills. [Partici-
pant 2, Interview]

On the other hand, participant 1 felt satis-
fied with the training provided by her institution
so that she had been able to improve her content
knowledge and skill in English.

1 realize that at the first time I came here,
my English and my teaching skills were fair, but it
hadn’t met the English course standard, especial-
ly my pronunciation. Now I feel I am improving
because I had passed the basic trainings.[Partici-
pant 1, Interview]

Participant 6 informed her English ability
before and after she was mentored in the training.

I think that I learned nothing when I was
pursuing my undergraduate degree. When I came
here for the first time, I learned a lot. I could
pronounce words correctly. Some of my former
lecturers, such as Mr.H, you know; his pronun-
ciation didn’t sound English. I've got better pro-
nunciation through the drills my mentor has done
to shape my English accurate pronunciation.
[Participant 6, Interview]

Three of the subjects mentioned that they
improved their knowledge and skills through te-
acher trainings they underwent in the English
course. Positive attitude was showed when they
were talking about the trainings that made them
good teachers. Their statements represented in-
tellectual wellbeing in which they felt emotional
state towards their improvement in the workplace
(Holmes, 2005). The institution filled the needs
of the teachers by equipping the teachers with
fundamental pedagogical skills and content kno-
wledge of English language. This training helped
the teachers to be and to feel more ready to play
their role as educators and learning facilitators in
the class. This finding showed that the role of de-
velopment trainings held by the institution helped
the English teachers to achieve their intellectual
wellbeing.

Emotional Wellbeing
Other two subjects told that the current

workplace had a great deal of workload. When
they feel too much of their workload, they started
to think about resignation. However, thinking
about resignation did not come to their real re-
signation. It was only a situational and changing
feeling that triggered them to think of resignati-
on. When they reflected of what the institution
had given to them during their career, they felt
that they had been in the right place as they felt
emotionally well.

I wanted to apply for scholarship abroad
and pursued my masters’ degree abroad. I am not
thinking about it now but may be in the future. I
am growing here and I find that it’'s now my time
for keep learning and earning here. My colleagues al-
ways support me whenever I have a trouble. 1 feel this
bond and I feel their care. [Participant 5, Interview]

Participant 3 expressed her feeling:

There is sometimes a moment of thinking
of resignation, but I always consider and ref-
lect the good things that I might not get in other
workplace. [Participant 3, interview|

Resignation can become action that wor-
kers take when they feel that they fail to achieve
particular wellbeing. It closely relates to emotion
in which they feel they can do more that they
are doing currently. What participant 5 and par-
ticipant 3 stated implied their ability to recogni-
ze, understand, and express emotions (Holmes,
2005). The recognized their emotion when thin-
king about resignation and they understand what
made them think so. However, they could handle
their emotion to stay motivated (Goleman, 1995).
Despite their consideration of resignation, Senior
3 and Senior 1 obtained emotional wellbeing that
became one of four possible factors influencing
overall teachers’ wellbeing (Cumming, 2016).
Supports from the family and colleagues, and ref-
lections of the positive things the teachers get in
the institution potentially strengthen their emo-
tional wellbeing.

Spiritual Wellbeing

Participant 1 explained about the challen-
ges she met in the classroom. She liked teaching
teenagers a as they were easier to handle. Howe-
ver, in this semester she had to deal with students
in elementary levels 1-3.

I sometimes feel...not angry, but burdened
in class when I have to teach a particular group.
To be honest, I am not good at handling children.
They are still easy to get distracted with somet-
hing else. I am the teacher. I have to be able to
handle them. I must practice. I don’t mention it
hard, I mention it challenging. I have to find met-
hod to get back their attention, for example with
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games. Children like games, right? [Participant 1,
Interview]

The challenge that participant 1 faced in
teaching elementary level sometimes made a bur-
den for her. She realized her capacity and interest
of teaching levels. Yet she could set up her spirit
of teaching by telling herself that what happened
in class was challenge; and she believed in herself
that she was able to handle it. Moreover, she also
told that her peers were always helpful whenever
she asked for their opinion about her teaching
strategy plan. Her peers’ help played an impor-
tant role for her to get back her spirit despite the
challenges. Participant 1 showed what Holmes
(2005) stated about spiritual wellbeing in which
she could find source of inspiration to help her
work enthusiastically.

On the other hand, participants 5 and 3
represented the relationship with colleagues.
Their close relationship was not only limited to
the workplace. They often went out together on
the weekends or after work to have fun. They also
became sharing partners for interests and hobbies
besides becoming working partners. In the workp-
lace, participants 5 and 3 also worked together
in handling some classes. They always met each
other to discuss teaching strategies and students’
progress. Moreover, they stated that when one of
them could not finish a particular administrative
task, such as inputting students’ score in the gra-
de record book due to over-workload as a mana-
ger, class advisor, and teacher, the other one, who
played role as a teacher and class advisor, gave
a hand to finish it. Schreyer and Krause (2016)
stated that relationship among colleagues has
association with job satisfaction. Job satisfaction
further could influence the teachers’ wellbeing.

Participant 1, moreover, implied that she
gained her teacher autonomy while working to-
gether in a project with her peer who was her se-
nior.

I felt honored when my director partner
me with Ms. T who was my senior to do a project
together. Ms. T guided me, but she let me explore
my ideas and gave suggestion to develop the raw
ideas. She appreciated and always encouraged me
so that I felt motivated. [Participant 1, Interview]

Teacher autonomy, however, is needed by
every teacher because it influences job satisfacti-
on (Van der Ploeg and Scholte, 2003). Job satis-
faction, furthermore, leads to teachers’ wellbeing
(Cumming, 2016) as it gives spirit for the teachers
to feel powerful and confident to do their tasks
based on the division of labor.

From the overall discussion, it can be

claimed that wellbeing is a complex concept
constructed with various variables, such as job
satisfaction (Kinman, Wray, & Strange, 2011),
career security, motivation, salary, ability to
handle classes, and relationship with colleagues
and students (Jennings & Greenberg, 2009). Tho-
se variables are correlated each other. Job satis-
faction, which comes when they are able to deal
with their division of labour, potentially affects
teachers’ motivation in dealing with their tasks
and their relation to the students. Their ability to
handle classes can also affect their motivation to
teach. Besides, career security and salary which
the institution offers through the rules and divisi-
ons of labour cannot be separated from teachers’
wellbeing. Once teachers feel satisfied with their
salary and job position as seen in the division of
labour, they potentially stay in this profession in
a particular place.

However, one single variable actually can-
not easily make teachers achieve wellbeing. For
example, teachers might feel satisfied with the sa-
lary they get but they probably do not enjoy the
atmosphere at the workplace because of bad rela-
tionship with colleagues or students. In this state,
teachers fail to achieve wellbeing psychologically.
Therefore, emotional and spiritual wellbeing be-
comes the concern in the context of this study.
Through the relationship bonding as one of the
wellbeing trajectories in the learning community
as seen in the Activity Theory, teachers achieve
the wellbeing.

Moreover, it is important to restate the role
of teacher wellbeing in the EFL learning commu-
nity. When the EFL teachers achieve their well-
being, they will happily develop their creativity to
perform teaching and learning activities in class.
Their performances in class also affect the stu-
dents whether they enjoy their learning process
with the teachers. While the learning process
goes enjoyably, teachers and students will achieve
their learning objective. In contrast, teachers and
students who do not enjoy the learning process
will hardly achieve their learning goals. The de-
piction of situation shows that teacher wellbeing
has been connected to positive students’ learning
outcomes (Baumeister, Campbell, Krueger, &
Vohs, 2003). It has also been confirmed that po-
sitive teacher-student relationship is valuable for
learning process and behaviour. Teachers’ rela-
tionship in a workplace influences their wellbeing
and ability to deal with varied stresses which
are broadly known teacher profession assertions
(Roffey, 2012).
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CONCLUSION

The findings and discussion of this rese-
arch shows that the non-formal teachers’ well-
being is constructed with different trajectories.
The teachers construct their wellbeing through
processes during their professional development.
Intellectual wellbeing of the teachers is obtained
through trainings organized by the English cour-
se as their workplace. Their emotional wellbeing
is constructed by the process of reflecting on
what they need currently and sharing what they
feel towards others. Teachers’ spiritual wellbeing
is built through the process of self-motivating that
make teachers believe in themselves that they are
able to do their responsibilities. Hence, it can be
concluded that all aspects in the Activity Theory
are related each other to contribute to wellbeing
being achievement of the non-formal EFL teach-
ers.

This research is based on self-reported data
in which potentially desirability bias occurs. The
researcher has conducted methodological trian-
gulation in order to minimize the methodological
issue. However, further investigation is needed to
get more reliable data; frequent on-the-spot ob-
servation is recommended to do. This frequent
observation could not be done for this present
study due to permission. As the discussion of
this study is limited to the specific findings of
kinds of wellbeing, further study is still needed
to find more factors or trajectories constructing
teachers’ wellbeing. There is also a need to inves-
tigate the correlation of EFL teacher wellbeing
with the students’ English ability development.
Future researchers are also expected to do similar
research on this topic with different approaches,
such as with quantitative approach in order to get
the general picture of non-formal English teacher
wellbeing.
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